Raising Regulated,
Resilient Children

Part 1. Co—vrequlation,
Connection, & Cooperafion




Video

Please review the professional development training video; you will need
approximately 60 minutes to complete the training.

Watch Video Now
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https://www.youtube.com/watch?v=yfRQBc1SurM
https://www.youtube.com/watch?v=yfRQBc1SurM
https://www.youtube.com/watch?v=yfRQBc1SurM
https://www.youtube.com/watch?v=yfRQBc1SurM

Certification

Please take a moment to complete the learning review provided. Upon submission,
your certification will be sent to you immediately.

Start
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Proprietary and confidential content of We Skoolhouse LLC. Intended for recipient use only. Do not reproduce, distribute, and/or adapt any
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https://www.proprofs.com/quiz-school/ugc/story.php?title=the-overstimulated-child-why-boredom-matters-more-than-everk4
https://www.proprofs.com/quiz-school/ugc/story.php?title=three-part-sel-series-1-coregulation-connection-cooperationi0

o If you've sighed up for Attendance or Professional Development
Certification, you'll receive the session recording and slides by email
For those who chose “Certificate of Professional Development” your
slides will come with a brief learning review. Once completed, your
personalized certificate will be emailed as a PDF.

o Toreceivecertification pleasevisit: weskoolhouse.com/store-
minicourses to purchase individually or available in your membership

e ALL of our webinars are available via membership. All of our past and
future webinars are available on the dashboard so you can watch (and
rewatch) at your own leisure - weskoolhouse.com/membership

o If you have questions, please drop them in the chat! We'll do our best to
answer everyone's questions at the end of the presentation.




AND THESE ARE A FEW OF MY FAVORITE THINGS...
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My wild child 7 year old daughter
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e Director & Content Creator of WSH
« M.Ed. In School Leadership

Creating children'’s picture books
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Cooperation (May) Frustration Internalcoping _,
Dependence — Supported Tolerance (June) Independent
regulation Supported regulation _, decision-making

Internal coping

YOU ARE

HERE



Co-regulation: The process of helping a child feel
safe, calm, and emotionally organized through
adult presence, support, and connection.

Connection: A secure emotional relationship In
which a child feels safe, understood, and trusting.

Cooperation: A child's ability to work with and
respond to guidance from others. |
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Brain development refers to the growth and Nervous system development refers to how the body and brain
organization of neural pathways involved in organize stress, safety, emotional states, and physiological
thinking, memory, language, learning, and regulation over time.
executive functioning.

The nervous system has two
critical branches
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e Central Nervous System
o Brain + spinal cord
» Thinking, learning, memory,
language, processing
N e Peripheral Nervous System
o The body's communication
network of nerves
o Includes the autonomic
nervous system, which helps
control stress, heartbeat,
breathing, safety, regulation,

: L. fight/ flight/ freeze, and
The nervous system = entire communication network recovery (much outside of our

The brain = main control center within that network conscious awareness).




This is why a child can
know the rules and
still not follow them.
Can be perfectly
capable on a calm day
and completely fall
apart on a hard one.

When the nervous
system feels safe, the
gate is open. The brain

IS accessible. A child can

think, learn, remember,

communicate, problem
solve, and connect.

The bottom line is a
dysregulated nervous
system cannot access a
developing brain.
Regulation comes first.
Always. Early
experiences help shape
the nervous system
patterns that often carry
into later life.

When the nervous system
feels threatened
(dysregulated) the gate
closes. It doesn't matter
what is stored in the brain.
It doesn't matter how
much a child knows or
how capable they are. In a
state of dysregulation, that
information is out of reach.




The nervous system
learns through
repeated experiences.

Which means  adult
responses can either help
organize a child’'s nervous
system  through  co-
regulation..

or contribute to greater
stress and dysregulation
over time.

So what supports co-
regulation — and what
interferes with it?



Factors That Support Co-Regulation Factors That Hinder Co-Regulation

Calm, regulated adult nervous systems Reactive yelling, threatening, or emotional escalation

Consistent “serve and return” interaction with physical Excessive screen use that reduces real human connection and
closeness and affection responsiveness
Reliable boundaries with consistent follow-through No boundaries, inconsistency, permissiveness, or chaotic responses

Validation of emotions while holding limits Shaming, dismissing, ignoring, or punishment-heavy discipline

Play, connection, and relationship-building Constant correcting, directing, criticizing, or managing

Predictability, routines, and felt safety Chronic chaos, unpredictability, or overstimulation
Repair after rupture or conflict Humiliation, comparisons, blame, or lack of aacountability

When babies and young children interact with caregivers, the brain is constantly reading:
"Are you emotionally available?” "Am | safe?” "Are you responding to me?” "Do my signals matter?”



B Common Misconception
(Relative to Co-regulation)

e "Responding to babies too much spoils them."
o Human infants are born neurologically immature and biologically

dependent on responsive caregiving to help organize stress
responses, attachment systems, and nervous system regulation.

o "Children who stay close to caregivers are too dependent or shy.”

o Staying close to trusted adults is a biologically normal
attachment behavior. Children who feel emotionally safe often

become more confident explorers over time because the
nervous system experiences the caregiver as a secure base.

o “Connection-based parenting/teaching is permissive/soft.”
o Co-regulation is not the absence of boundaries. Predictable,
reliable adult leadership helps reduce nervous system
uncertainty and supports emotional organization, safety, and

cooperation.

e "Punishment is how children learn best.”

o Punishment may stop behavior in the moment through fear and
stress activation, but chronic activation of survival systems can
reduce access to learning, emotional regulation, problem-
solving, connection, and long-term internalized self-control.



What happens to your baby’s
brain when you leave them to cry?

Prefrontal Cortex (Regulation & Social Connection)
Lacks co-regulation, making self-soothing harder;
chronic stress can lead to reduced growth in this
area, affecting impulse control and social skills
(Schore, 2001; Perry, 2002)

Frontal
lobe Motor cortex

Pre-motor

cortex
Pre-frontal \

cortex

Amygdala (Fear & Stress Response):
Becomes overactive, reinforcing stress & anxiety;
prolonged distress may lead to an enlarged
amygdala, increasing sensitivity to stress
(Graham et al., 2019; Tottenham, 2012)

Hippocampus (Memory & Learning)
Chronic stress may impair emotional regulation
and learning; high cortisol exposure is linked to a
smaller hippocampus, affecting memory and
stress management
(McEwen, 2012; Luby et al, 2013)

HPA Axis (Stress Hormone Production)

Releases high cortisol, which can weaken brain
connections and contribute to a smaller
prefrontal cortex, impacting emotional regulation
(Gunnar & Quevedo, 2007; Lupien et al, 2009)

HYPOTHALAMUS
PITUITARY GLAND
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Brainstem (Survival Mode)
Activates survival responses; baby may stop crying
due to shutdown, not self-soothing; prolonged
stress can cause hyper-reactivity in the brainstem,
leading to long-term difficulty managing fear.
(Porges, 2011; Tronick, 2007).




Highly controlled, overly directed, overstimulating, and
correction-heavy environments can increase stress activation in
developing brains and nervous systems.

projects « small
groups

OUTDOOR TIME
sensory integration « nature

- movement - exploration

Which means many classroom power struggles and "behaviors’
may reflect overload, disconnection, chronic stress, or unmet
developmental needs more than simple defiance.

e Children thrive in environments that support connection,
movement, autonomy, predictability, play, and emotional
safety.

CHILD-LED / OPEN-ENDED PLAY
autonomy -+ imagination - creativity
- social learning * problem-solving

o Constant correction, excessive transitions, unrealistic
expectations, and chronic overstimulation can keep
children in a heightened stress state.

REGULATION,CARE s« CONNECTION
safety - rest - hourishment - belonging

co-regulation - trust + slow rhythms

What Children Need Most During the School Day

. Cooperation becomes more likely when children
feel connected, safe, supported, and
developmentally understood.




Behavior charts, sticker systems, and excessive rewards
often prioritize external compliance over internal regulation
and intrinsic motivation.

Punishment and fear-based discipline may stop behavior in
the moment, but can increase stress activation while reducing
access to regulation, reflection, and problem-solving.

Time-outs and isolation-based discipline can feel especially
overwhelming for dysregulated children who are biologically
needing co-regulation and connection most in those
moments.

Chronic correction, public shaming, comparisons, and
humiliation can increase nervous system stress,
defensiveness, and disconnection.

Long-term cooperation and emotional regulation are more
strongly built through connection, co-regulation, skill-building,
predictable boundaries, and emotionally safe relationships.




Regulate yourself first: A calm nervous system is felt before it is heard.
Slow your voice, body, breathing, and reactions.

Stop viewing behavior as personal: "This child is having a hard time”
changes the adult nervous system very differently than “this child is
giving me a hard time.”

Learn your own triggers: Children often activate unresolved stress,
control patterns, sensory overload, perfectionism, shame, or emotional
wounds in adults.

Focus on connection before correction: Children regulate, learn, and
cooperate best through felt safety — not fear.

Understand what is developmentally appropriate: Many frustrations
come from expecting skills children are not yet neurologically capable
of consistently.

Repair after rupture: Regulation is not perfection. Healthy repair is a
huge part of secure relationships too.

Have fun with children too!! Play. Laugh. Be silly. Get on their level.
Tap into your own inner child. Connection is built through shared joy
and genuine relationship — not just managing behavior all day.




Adult Trigger

Defiance, backtalk, “not
listening,” or you're feeling
disrespected

How You Might Respond

Fear of losing control, harsh discipline
backgrounds, or equating obedience with
respect

Stay calm and firm, avoid power struggles, focus on
regulation and connection before correction

A child crying or having big
emotions

Discomfort with emotions or being taught
feelings should be suppressed

Validate the feeling without needing to immediately stop it
or fix it

Tantrums in public

Fear of judgment or pressure to appear “in
control’

Focus on supporting the child instead of managing others’
opinions

Mess, clutter, or chaos

Overstimulation, perfectionism, or chronic
stress

Reduce sensory overload where possible and prioritize
connection over perfection

Whining or repetitive
behaviors

Nervous system overload or burnout

Stay regulated, acknowledge the need underneath the
behavior, redirect calmly

Slow pace or dawdling

Productivity-based worth or chronic
rushing

Build in more transition time and remember young children
move at a different pace

Children making mistakes or
struggling

Perfectionism, shame-based
environments, or fear of failure

Focus on guidance and learning rather than immediate
correction or control




Scenario Guide: Center by Center

The following scenarios apply the SPACE-GUIDE framework gcross
the common environments of your classroom. Each is rooted in the
developmental reality of children ages 0-6.

The Block Center

The Scenario
« Two children are building in the block center. One knocks the other’s structure.

There are cries, raised voices, possibly grabbing. :
« This is not a problem to be solved — it is a learning opportunity to be held.

I What NOT to Do — and Why it Harms SEL

« Do not immediately separate the children:
Separation removes the learning. The social
problem is between them — they need the
opportunity (supported) to navigate it
together. Separation also communicates
that the conflict was too big to handle, which
increases anxiety around future conflict
Do not take the materials away: This is a
punitive response to a developmental
behavior. It shames, it doesn't teach, and it
removes the very context in which the
learning needs to happen
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The Language of SEL: Talking With, Not At (Children)

Language is an SEL intervention. The words you choose ( and when you choose them)
either open or close the window of learning and connection.

Instead of This ...Try This (and Why It Works)

| can see something really big is happening for you right now. |
am right here. [Validates; signals safety; does not shame
emotion|

Stop crying!

You're fine. It's not | That felt really scary/frustrating/sad to you. That makes sense.

a big deal. [Mirrors their internal experience; builds emotional literacyl
Say sorry right Let's check on [namel]. What do you notice on their face? [Builds
now! empathy; repair comes after regulation. not during it}

You need some time to get your body calm. Do you want the

Go sit in time out! peace corner, or do you want me to stay close to you? [Offers

agency; never punitive]
Let me help you find the words. Show me what happened. [You
yo. Ir 1
- B are the scaffold — meet them where they arel
2 Hmm. | wonder what was going on for you right before that
:::ty,d'd - happened. [Curiosity, not interrogation; invites reflection
; without shamel
Tt a e e | thl.nk you were feeling [feelingl. And your boc.iy did léctvonl.
- Let's figure out what to do next. INames emotion — links to
treat our friends. : -
behavior = moves to problem-solving|
When they're done, it will be your turn. Waiting is hard—let's
You have to share. | find something else in the meantime.” [Respects ongoing play:
It's their turn. builds patience and flexible thinking without imposing adult

timing|
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Social Emotional Learning

A Living Framework for Educators (0-6 Years)
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40 page SEL living framework (For ages 0-6)
e Included in Membership on Dashboard
o Social Emotional Learning > Social Emotional
Development > SEL Living Framework
e Purchase on weskoolhouse.com store
o Store > Guides > SEL Living Framework
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o Add your commentsorquestions inthechat!
e YOU can purchase today's webinar and get certification here:
weskoolhouse.com/ store-minicourses

Sign up at weskoolhouse.com for a monthly or annual membership and get:

e Unlimited access to all past and upcoming webinars + courses + docs
e A full library of PDFs for parents & teachers of children ages 0-6
o School Membership gets you 30% off (email info@weskoolhouse.com)

EXCITING NEWS:

o We Skoolhouse’s Inaugural Global Conference (Virtual)
Oct. 5th - 7th, 2026 (click on "Events” at weskoolhouse.com)

Koo, Email us directly: info@weskoolhouse.com

NEXT WEBINAR: Three Part SEL Series; Part 2: Resilience & Frustration Tolerance
When: Wednesday, June 24" (12:00PM EST) £ X0 X XinXo XO,
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